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Knowledge and Skills Needed by Speech-Language
Pathologists With Respect to Reading and Writing in
Children and Adolescents

About This
Document

Knowledge and Skills

This knowledge and skills document is an official statement of the American
Speech-Language-Hearing Association (ASHA). The ASHA Scope of Practice
states that the practice of speech-language pathology includes providing services
for disorders of “language (i.e., phonology, morphology, syntax, semantics, and
pragmatic/ social aspects of communication) including comprehension and
expression in oral, written, graphic, and manual modalities; language processing;
preliteracy and language-based literacy skills, including phonological
awareness” (ASHA, 2001).
The ASHA Preferred Practice Patterns for the Profession of Speech-Language
Pathology (1997) are statements that define universally applicable characteristics
of practice. ASHA requires that individuals who practice independently in speechlanguage pathology hold the Certificate of Clinical Competence in SpeechLanguage Pathology. They also must abide by the ASHA Code of Ethics, including
Principle of Ethics II Rule B, which states: “Individuals shall engage in only those
aspects of the profession that are within their competence, considering their level
of education, training, and experience.”
The Position Statement, Technical Report, and Guidelines for Roles and
Responsibilities of Speech-Language Pathologists With Respect to Reading and
Writing in Children and Adolescents were developed by the Ad Hoc Committee
on Reading and Writing and approved by the ASHA Legislative Council in 2000.
Members of the Ad Hoc Committee on Reading and Writing, which produced those
documents and this one, were Nickola Nelson (chair), Hugh Catts, Barbara Ehren,
Froma Roth, Cheryl Scott, Maureen Staskowski, and Roseanne Clausen (ex
officio). Diane Paul-Brown, Kathleen Whitmire, and Susan Karr provided
consultation. Alex Johnson, 2001–2002 vice president for professional practices
in speech-language pathology, and Nancy Creaghead, 1997–1999 vice president
for professional practices in speech-language pathology, served as monitoring
officers.
****

Assumptions

This document summarizes knowledge and skills needed by speech-language
pathologists (SLPs) who work with reading and writing in children and
adolescents. It is founded on several assumptions.
A first assumption is that practitioners have general background knowledge and
skills that do not need to be reiterated here. These include knowledge regarding
basic communication principles and parameters, skill in implementing the clinical
practices of speech-language pathology, and attitudes of sensitivity to the needs of
clients as members of larger familial, cultural, linguistic, and social systems. The
lack of repetition of these basic expectations in this document should not be
construed as minimizing their importance.
A second assumption is that boundaries between knowledge and skills are not
always clear. That is, declarative knowledge about something is often intertwined
with procedural knowledge (or skills) for being able to do something. Both are
tempered by conditional knowledge that enables one to decide strategically how
to apply declarative and procedural knowledge in real-life clinical situations.
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A third assumption is that roles and responsibilities related to reading and writing
in children and adolescents are essentially collaborative in nature. No one
discipline “owns” them. SLPs work collaboratively with families, teachers, and
other professionals to meet the literacy learning needs of infants, toddlers, children,
and adolescents with and without disabilities.
A fourth assumption is that the knowledge and skills outlined here may be acquired
in multiple learning environments, including continuing education, as well as
preservice undergraduate and graduate education experiences. The specific
knowledge and skills outlined in this document build on the basic knowledge and
skills SLPs have about speech, language, and communication in general. This
outline is intended to inform the activities of both university and continuing
education program planners, as well as individual practitioners who are continuing
to develop their skills. These knowledge and skills are necessary to meet the needs
of children and adolescents with impaired communication systems in written as
well as spoken language domains, and to understand the ramifications of not doing
so.

Roles and
Responsibilities

As indicated in the Guidelines for Roles and Responsibilities of Speech-Language
Pathologists With Respect to Reading and Writing in Children and Adolescents,
appropriate roles and responsibilities for SLPs with regard to reading and writing
in children and adolescents include, but are not limited to:
1. Prevention. This role addresses the goal to prevent written language problems
by fostering language acquisition and emergent literacy.
2. Identification. This role addresses the goal of identifying children and
adolescents with (or at risk for) reading and writing problems so that they may
receive appropriate attention.
3. Assessment. This role addresses the goal of assessing reading and writing
abilities and relating them to spoken communication, academic achievement,
and other areas.
4. Intervention. This role addresses the goal to provide effective intervention
for problems involving reading and writing and documenting the outcomes.
5. Other roles. Other roles include providing assistance to general education
teachers, families, and students; advocating for effective literacy practices; and
advancing the knowledge base.

Knowledge and
Skills for Reading
and Writing Roles

The specialized knowledge base for these roles can be summarized into five
categories. The categories are listed here and expanded below:
1. The nature of literacy, including spoken-written language relationships, and
reading and writing as acts of communication and tools of learning.
2. Normal development of reading and writing in the context of the general
education curriculum.
3. Disorders of language and literacy and their relationships to each other and
to other communication disorders.
4. Clinical tools and methods for targeting reciprocal spoken and written
language growth.
5. Collaboration, leadership, and research principles for working with others,
serving as advocates, and advancing knowledge about evidence-based
practices.
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The skills that SLPs are expected to have to implement the roles are listed
subsequently under the five roles: prevention, identification, assessment,
intervention, and “other.”

Five Areas of Knowledge Relating Language and Literacy
1. Knowledge of the nature of literacy, spokenwritten language
relationships, and reading and writing as acts of communication and
tools of learning.
1.1. Knowledge of the nature of proficient reading as influenced by
knowledge of spoken language and involving word recognition,
comprehension, and higher-order strategic thinking and executive
functions.
1.2. Knowledge of the nature of writing as involving spelling and
composing skills within a framework that includes both writing
processes (what writers do during planning, organizing, drafting,
revising, editing, and publishing) and written products (what writers
produce at levels of discourse structure and cohesion, sentence-level
complexity and style, word choice, spelling, and writing
conventions).
1.3. Knowledge of phonology, phonetics, English orthography, word
roots and history of origin, the alphabetic principle (i.e., letters
representing speech sounds); and how readers and writers use
knowledge of such systems to decode and spell words.
1.4. Knowledge of semantics, morphology, syntax, discourse structure,
and sociolinguistic variation, and how readers and writers use
knowledge of such systems to comprehend and compose literate
discourse.
1.5. Knowledge of similarities and differences between spoken and
written language forms (e.g., lexical choice differences, distribution
of phrases, sentences, and cohesion structures), and how both spoken
and written language can be literate.
1.6. Knowledge of the continuum of literacy levels from basic functional
literacy to advanced academic/aesthetic literacy.
2. Knowledge of the normal development of reading and writing in the
context of the general education curriculum.
2.1. Knowledge of emergent literacy contributions to literacy
development, including spoken language interactions,
environmental exposure to print, interactions with books and shared
book reading, experiences with writing tools and pretend writing for
varied purposes, and adult modeling of literacy.
2.2. Knowledge of reciprocal relationships among listening, speaking,
reading, writing, and thinking.
2.3. Knowledge of age- and grade-based milestones for developing
phonological awareness, learning the alphabetic principle, learning
to decode and spell words, comprehending increasingly complex
written language, and using increasingly mature writing processes
to create higher-level written products.
2.4. Knowledge of how metalinguistic knowledge (i.e., consciously
knowing about language) differs in earlier stages of reading and
spelling when sound and morpheme awareness are prominent, to
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later stages of reading and composing when executive strategies and
explicit understanding of sentence and text structures help students
read and write proficiently for academic and scholarly purposes.
2.5. Knowledge of how cultural-linguistic diversity affects spoken and
written language learning from preschool through postsecondary
years.
2.6. Knowledge about curricular materials, subjectspecific curriculum
content, and language/literacy expectations and standards from
preschool through post-secondary education.
3. Knowledge of disorders of spoken language and literacy and their links
to each other and to related communication disorders.
3.1. Knowledge about the language bases of disorders of reading,
spelling, and writing, as well as risk factors, both internal (e.g.,
genetic and neurobiological), and external (e.g., socioeconomic and
experiential limitations) related to prevention and early
identification of reading and writing problems.
3.2. Knowledge about the characteristics and “life span” expectations for
individuals with primary language impairments, from late talkers to
preschoolers with language impairments, who often become older
school-age children, adolescents, and adults with language
impairments and academic problems, including that:
3.2.1. Preschool children with language impairments tend to have
difficulty with rhyming, letter knowledge, and other concepts
related to emergent literacy.
3.2.2. Elementary age children with early appearing language
impairments tend to exhibit problems with phonology,
semantics, morphology, syntax, cohesive discourse, and
metalinguistic uses of language, as well as continuing
problems in phonological processing that underlie word
recognition and spelling.
3.2.3. Other elementary age children may show later emerging
language-based reading and writing problems without prior
identification as speech-language impaired and in the
absence of problems of phonological awareness and
decoding.
3.2.4. Adolescents and adults with language impairments tend to
have difficulty with metalinguistic abilities, abstract
language, higher-order thinking, and applying strategic
thinking and selfregulation skills necessary for proficient
reading and writing (metacognition). Some have continuing
problems in phonological processing that underlie word
recognition and spelling.
3.3. Knowledge about the inherent variations and heterogeneity among
spoken-written language disabilities, such as between individuals
whose reading problems might be traced to a fairly isolated inability
to master the alphabetic principle, compared with those whose
problems extend beyond decoding to broader difficulties with
higher-level language comprehension.
3.4. Knowledge about how reading and writing development can be
affected by conditions such as language-learning disabilities, autism
spectrum disorders, cognitive disabilities, hearing impairments,
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infectious or traumatic brain impairments, or severe speech
impairments and augmentative and alternative communication
(AAC) needs.
4. Knowledge of tools and methods for targeting reciprocal spoken and
written language growth.
4.1. Knowledge about techniques for early identification of reading and
writing difficulty, including formal and informal screening
instruments and methods, as well as techniques for identifying
underlying language problems associated with lack of reading and
writing proficiency in older students.
4.2. Knowledge about techniques and tools for identifying medical and/
or environmental factors in language impairments.
4.3. Knowledge about reading and writing assessment models and
techniques, including standardized tests, as well as criterionreferenced, curriculum-based, and functional assessment methods
for:
4.3.1. Gathering reading and writing samples, as well as spoken
ones.
4.3.2. Describing individual profiles across language systems
(phonology, morphology, syntax, semantics, pragmatics),
levels (discourse, sentence, word, sound), and processes
(decoding, comprehension, spelling, composing).
4.3.3. Relating written language problems to spoken language
systems, and to cognitive and metacognitive processes (e.g.,
retrieval, working memory, strategic thinking, executive
function).
4.3.4. Diagnosing impairments and suggesting approaches to
intervention.
4.3.5. Establishing a cumulative, longitudinal record of literacy
strengths and needs, and intervention outcomes.
4.4. Knowledge of dynamic assessment techniques and how to reduce
bias when assessing the reading and writing abilities of students,
including those with cultural and linguistic differences, emotional
or behavioral issues, cognitive limitations, severe physical
impairments, or multiple disabilities.
4.5. Knowledge of what constitutes a comprehensive, balanced approach
to literacy development that combines:
4.5.1. Teaching phonological awareness and other aspects of
emergent literacy and providing explicit instruction in the
alphabetic principle.
4.5.2. Helping students relate written and spoken language forms
and uses.
4.5.3. Explicit teaching of reading fluency and reading
comprehension as well as decoding.
4.5.4. Working on writing processes as well as products.
4.5.5. Targeting both skills and strategies for proficient reading and
writing.
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4.5.6. Providing opportunities to read and write for purposes of
authentic communication.
4.5.7. Teaching specific linguistic systems crucial for literacy,
including derivational morphology, complex syntax, and
narrative and expository text structure.
4.6. Knowledge of varied intervention approaches and how to match
them to students' needs for learning to read and write and to relate
them to intervention for problems of listening and speaking.
4.7. Knowledge of computer supports and other technological advances
for students having difficulty learning to read and write.
5. Knowledge of collaboration, leadership, and research principles for
working with others, serving as advocates, and advancing the
knowledge base.
5.1. Knowledge of the strategies and techniques of interdisciplinary
collaboration and team skills and their use in addressing problems
of reading and writing.
5.2. Knowledge of leadership principles and how to work with others to
effect positive changes at systemic levels.
5.3. Knowledge about policies and politics; committees, panels, and
debates; and how they influence the assessment and teaching of
reading and writing in the states' and nation's schools.
5.4. Knowledge of research principles, including how to conduct
practice-based research to address language and literacy questions
that arise as a function of reflective clinical practice.

Skills Related to
Roles

1. Prevention skills include the ability to use knowledge of multiple risk
factors, including cooccurrence with spoken language difficulties to:
1.1. Predict which children might need more intensive experiences or
instruction.
1.2. Communicate risk factors for an individual child to others (e.g., the
child's parents, preschool teachers, classroom teachers).
1.3. Work with others to modify environmental or intrinsic conditions
that place a child or adolescent at risk for learning to read and write
at appropriate levels.
1.4. Work with others to provide children and adolescents with and
without disabilities with rich emergent literacy experiences to foster
growth in all systems of language and to prevent difficulties in
learning to read and write.
1.5. Work with others to help children and adolescents acquire explicit,
age-appropriate knowledge of language units (discourse, sentence,
word, sound), systems (phonology, morphology, syntax, semantics,
pragmatics), and processes (e.g., decoding, spelling,
comprehension, composition, memory, retrieval, executive
functioning) that are needed to prevent difficulty in literate language
learning.
1.6. Maintain longitudinal vigilance for students with language-learning
risks to prevent difficulty with higher-level skills as literacy
requirements and expectations advance.
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2. Identification skills include the ability to:
2.1. Help teachers recognize the signs of successful learning and
differentiate them from symptoms of literacy learning risks,
including how to recognize spoken and written language problems
involving:
2.1.1. Phonological, orthographic, morphological, and word
knowledge and processing, along with effects on word
decoding, spelling, and rapid word retrieval.
2.1.2. Syntactic, semantic, and pragmatic knowledge, and
contributions to literal and inferential sentence and discourse
comprehension and production.
2.2. Recognize reading and writing difficulties among children
previously on the caseload for disorders of spoken language.
2.3. Recognize when children with disabilities need explicit intervention
and increased opportunities to read and write for communication
purposes.
2.4. Develop and communicate to teachers screening and referral
procedures appropriate for different grade levels, including formal
and informal screening instruments and teacher observation
checklists.
2.5. Work with populations of individuals with sociolinguistic
differences, as well as with diverse disabilities, to modify
identification procedures (e.g., to use dynamic assessment
techniques and criterion referenced tasks) to meet children and
adolescents' unique needs and to identify skills or difficulties that
may otherwise be hidden.
2.6. Establish a tracking system for identifying new or re-emerging
literacy difficulties as children progress through the academic
curriculum and language demands change.
3. Assessment skills include the ability to:
3.1. Select and implement assessment materials and methods that are
appropriate for a given child, considering teachers' and family
concerns as well as knowledge about varied disability types, cultural
background, and the child's or adolescent's unique profile of
strengths and needs.
3.2. Gather reading and writing samples using a variety of curriculumbased tasks and discourse genres, and apply knowledge of the
reciprocal nature of spoken and written language to describe
relationships among the student's abilities for phonological
awareness, word-level decoding and spelling, sentence-level
comprehension and formulation, and discourse-level
comprehension and composition processes.
3.3. Use dynamic assessment techniques and other culturally appropriate
and curriculum-relevant methods and materials to perform
nonbiased assessments and to explore flexibility, speed, and limits
of literacy skills.
3.4. Work with others to assure appropriate accommodations and/or
interpretation of districtand state-mandated literacy assessments.
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4. Intervention skills including abilities to:
4.1. Apply current research and practice knowledge when making
decisions about the intensity, longevity, and service delivery models
that best fit particular children.
4.2. Use assessment data about a student's current developmental levels
in spoken and written language, along with knowledge of curricular
expectations, to establish intervention targets and plan intervention
activities in collaboration with teachers and families that are
designed to keep the student progressing in the general education
curriculum.
4.3. Help a child or adolescent apply knowledge of all language systems
—phonology, semantics, morphology, syntax, pragmatics—to
decode and comprehend written text while reading, and to organize
discourse, compose sentences, and spell words while writing.
4.4. Teach children and adolescents a strategic approach to reading and
writing.
4.5. Decide when to isolate skills and strategies for concentrated practice
and when to work with them in integrated contexts.
4.6. Plan individualized instruction for students with varied patterns of
strengths, needs, and disabilities (e.g., language-learning disability,
deafness and hearing impairment, mental retardation, traumatic
brain impairment, autism spectrum disorder, emotional or
behavioral impairment, attention deficit hyperactivity disorder,
severe speech impairment requiring augmentative and alternative
communication methods, or communication disability in
combination with second language learning).
4.7. Work with teachers to include students with disabilities in classroom
learning opportunities with peers, as well as in special presentations
and performances involving literate language use.
4.8. Use innovative technologies to maximize children's and adolescents'
opportunities and to enhance their skills for learning to read, write,
listen, and speak effectively.
4.9. Document the outcomes of intervention.
5. Skills for implementing other roles involving collaboration, leadership,
advocacy, and ongoing development of knowledge to:
5.1. Advocate for the needs of children and adolescents with literacy
learning and communication disorders of all kinds.
5.2. Participate as members of interdisciplinary assessment teams and
identify tools and strategies to be employed by each member of the
team, in some cases sharing roles, as on transdisciplinary teams.
5.3. Collaborate with general and special education teachers in a variety
of service delivery models to provide inclusive educational
experiences that maximize the potential of all students to progress
in the general education curriculum.
5.4. Manage caseload responsibilities to accommodate new or expanded
roles with reading and writing.
5.5. Work in nonschool settings to provide intervention that is relevant
to school-based academic and social interaction needs.
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5.6. Conduct or participate in research to add to the knowledge base
about spoken and written language and communication.
5.7. Participate in and provide consultation and continuing education
experiences to help colleagues learn about relationships among
spoken and written language and the benefits of integrating them in
instruction for all students.
5.8. Contribute to policy development that makes it possible for students
with disabilities to participate in literacy activities, to achieve in the
general education curriculum, to graduate, and to compete
successfully in gaining employment as adults.
5.9. Provide information about normal development to committees and
task forces that plan and evaluate curricula, establish comprehensive
assessments, and set related policies.
5.10. Develop and evaluate new methods, materials, and other
technologies to improve assessment and intervention practices.
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